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AppropriateEducationalSupportServices 2
Introduction
It iswidelyrecognizedthatchildrenwithspecialneedsrequireconsiderablymorehelpin
andoutoftheclassroominordertoachieveaccessequaltothatofchildrenwithoutspecial
needs.A seriesof lawsintheUnitedStateshasbeenestablishedtofocusontheneedsofspecial
needschildren(forexample:EducationforAll HandicappedChildrenActof 1975,and
IndividualswithDisabilitiesEducationAct- IDEA - of 1990),andtheselawshaveasignificant
impactonchildrenwhoaredeaforhardofhearing(hereafter,deaf).TheIDEA (P.L.101-476&
105-17),forexample,hasopenedthewayforpubliceducationprogramsprovidingfreeand
appropriateschoolinginthe"leastrestrictivenvironment"(Meadow-Orlans,2001).
Theleastrestrictivenvironment(LRE)wasintendedtobeasafeguardagainstthe"one
sizefitsall"approachindeterminingeducationalplacementsforspecialneedschildren.Home
(1996)definesLRE asthe"environmentwherethechildcanreceiveanappropriateeducation
designedtomeethisorherspecialeducationalneeds,whilestillbeingeducatedwithnon-
disabledpeerstothemaximumextentappropriate"(section8-3).Whileopentointerpretation,
mostoftenthedeafchildisplacedinthepublicschoolclassroomwithhearingchildren;if the
childisnotsuccessfulinthatenvironmentdespiteadditionalservices,thechildisthenplacedin
amoreexclusiveducationalenvironment,suchasaschoolforthedeaf.
SomeoftheexplicityetinformalgoalsoftheIDEA asnotedbyHome(1996)include:
1. Strengtheningtheroleofparents;
2. Ensuringaccesstothegeneralcurriculumandreforms;
3. Givingincreasedattentiontoracial,ethnic,andlinguisticdiversitytoprevent
inappropriateidentificationandmislabeling;
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4. Encouragingparentsandeducatorstoworkouttheirdifferencesbyusingnon-
adversarialmeans.
WhilepassageoftheIDEA intendedtopreventtheeducationalsystemfromoverridingthe
parentdecision-makingprocess,itmustalsobeacknowledgedthatparentalinvolvementinthe
child'seducationalprocessmaybelimitedduetoeffectsofotherfactorsuchasminoritystatus,
socioeconomicstatus,educationalbackground,orcultural/linguisticbackground.Professionals
arealsoseentohaveamajorimpactontheparentdecision-makingprocess.Thiscombination
will bediscussedindetailthroughoutthisliteraturer view.
Demographicsshowusthatdeafminoritiesareontherise.A 1997analysisof30years
ofdatafromtheAnnualSurveyofDeafandHardofHearingChildrenandYouth(hereafter,
AnnualSurvey)showedanincreaseinthenumberofdeafHispanic/Latinoy uthfrom9%in
1977-78to18%in 1996-97(Holden-Pitt& Diaz).Fiveyearslater,the2001-2002Annual
Surveyshowedanincreaseto22.8%Hispanic/Latinodeafyouth(GallaudetResearchInstitute,
2003).ThenumbersforHispanic/LatinosshownintheAnnualSurveymatchcloselythe
numbersshownforHispanicsinthepublicschools,whichhavejumpedfrom6%in 1973to15%
in 1997(Ballantine,2001).Comparedtothe1996-97AnnualSurvey,the2001-2003Survey
showedfairlyconsistentumbersamongotherdeafminoritiesgroups,includingAsian/Pacific
Islander(4.2%)andBlack/AfricanAmerican(15.9%).At thesametime,researchershave
shownustimeandtimeagainthatwhitemiddle-classprofessionalsdominatethefieldofdeaf
education(e.g.Crago& Eriks-Brophy,1993;Cohen,Fischgrund,Redding,1990;Yacobacci-
Tam,1987;Jensema& Corbett,1980).
Thefactthat"expectationsandteachingstylesofU.S.publicschoolsarebasedonwhite,
middle-classvalues"(Wathum-Ocama& Rose,2002,45)emphasizestheimpactofwhite
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middle-classprofessionalsonthefieldofdeafeducation.Becauseofthisvaluesetandthebelief
inthesuperiorityofthesevalues(i.e.ethnocentrism),immigrantchildrenmaysuffer"definite
disadvantages"(Wathum-Ocama& Rose,45).Thesedefinitedisadvantagessufferedmightarise
asaresultofatendencyofCaucasianAmericaneducatorstomaintainethnocentricattitudes;to
"havelittlesensitivitytoorawarenessofthedifferencesamongcultures,creatingbarriersto
communicationbetweenschoolandhome"(Yacobacci-Tam,1987,47)duetothebeliefthathe
"Americanway"- asperceivedbyCaucasianAmericans- isthe"right"way.Anotheraspectof
AmericanethnocentrismisthegeneralattitudethateveryonemustuseEnglishfluently.Asa
result,whenschoolpersonnelcomeintocontactwithaculturallyand/orlinguisticallydifferent
family,frustrationsmayariseandcauseprofessionalstomake"inappropriateassumptionsbased
onbehavioralobservationsrootedinWesternthoughtpatterns"(49).Cohen,Fischgrund,and
Redding(1990)notewhenschoolpersonnelpoorlyunderstandachild'sculturalneedsand
background,theopportunityolearnis limitedandthusachievementisexpectedtodecreaseas
anoutcome.Suchissuesasthesearemirroredthroughoutallofeducationaswell:other
researchershaveshownhowteacherexpectationsofstudentsdirectlyaffectstudentperformance,
includinginstanceswheretheexpectationsstemfromculturalnorms(e.g.Pena,1997;Cooper&
Moore,1995;Bamburg,1994).
An anecdotalccountfromCragoandEriks-Brophy(1993)effectivelyillustratesthis
conflict.CragoandEriks-Brophydiscussasituationi whichaCaucasianspeechtherapistwas
workingwithanInukmotherandherprofoundlydeaf18-montholdson.Throughoutthe
session,thetherapistattemptedtoteachthemotherhowtointeractivelytalkwithhersonduring
play,towhichthemotherresponded,"I justcan'talktomysoninthatway.It doesn'tfeel
right"(124).Thetherapistfailedtorealizethatthemother'sculture,Inuit,doesnotaccepthe
---
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kindofparent-childinteractionthatwasbeingfostereduringthetherapysession.Theinability
forthetherapisttounderstandwhyitdidn't"feelright"forthemothertointeractwithherchild
wasaresultofthelackofknowledgeofthelanguagesocializationpracticesoftheInukmother's
culture.Whilethisservesasanexampleofsituationsthatoccurbetweenculturallydifferent
parentsandeducationalprofessionals,italsoshowsushoweverimportanttheIDEA goalsmay
be,themannerinwhichprofessionalsapproacht esegoalsmaynotbethesameforparentswho
comeftomdifferentculturalandlinguisticbackgrounds.Inthesesituations,culturalsensitivity
andknowledgeisnecessarytohelpworkoutthedifferencesbetweenprofessionalsandparents
inanon-intimidatingway.Withthedemographicsoftoday'sstudentsandstaffindeaf
education,thereisclearlypotentialforculturalconflictbetweenfamiliesandprofessionalsofthe
samesortasillustratedbyCragoandEriks-Brophy(1993).What'smore,theseconflicts
betweenparentsandprofessionalsmayaffecthowtheideasof IDEA areachieved,if atall.
Thisreviewwill exploredifferentresearchstudiesandliteraturer viewswithinthe
contextofthefourIDEA goals(strengtheningtheroleofparents,ensuringaccess,attentionto
diversity,andnon-adversarialconflictresolution)otedearlier.Asweproceedthroughthese
fourareas,wewill keepinmindtwoquestions:
1. Whatfactorscontributetodifferingperspectivesofappropriateeducationalsupport
servicesbyprofessionalsandnon-EnglishspeakingfamiliesofDeafandhardof
hearingchildren?
2. Whatistheeffectivenessofthedifferenteducationalprogramssetupinresponseto
theissueofeducatingminoritydeafstudents?
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Whilethisreviewfocusesonnon-Englishspeakingstudentsandtheirfamilies,specialfocuswill
beplacedonHispanicstudentsandtheirfamiliesasrepresentativeofnon-Englishspeaking
familiesbecauseoftherisingnumbersofHispanicdeafstudentsineducation.
Strengtheningtheroleofparents
The"educationofchildrenwithdisabilitiescanbemademoreeffectivebystrengthening
therolesofparentsandensuringthatfamiliesofsuchchildrenhavemeaningfulopportunitiesto
participateintheeducationoftheirchildrenatschoolandathome"(Section601(c)(5)(B)of
IDEA, ascitedinHome,1996).Whilestudieshowtheimportanceof integratingparentneeds
in implementingsupportserviceprograms(e.g.Bernstein& Barta,1998),otherstudieshowus
thatgroupsoutsidethe"norm"(diverseintermsofculture,linguistic,andevensocioeconomic)
havedifferentneedsforsupportingtheirchild(e.g.Meadow-Orlans,Mertens,Sass-Lehrer,&
Scott-Olson,1997;Kluwin& Corbett,1998).Theneedfornewperspectivesinorderto
academicallysupportminoritydeafchildrenissupportedbyresearchstudiesthatlookatnon-
Englishspeakingminorityfamilies(e.g.GernerdeGarcia,1995;Steinberg,Davila,Collazo,
Loew,& Fischgrund,1997;Wathum-Ocama& Rose,2002).
BernsteinandBarta(1988)expressconcernthatprofessionalttitudesmayoverpower
theparentdesiresintermsofthetypesof interventionservicesavailablefortheirchild.
Professionals,theresearcherssay,reachapointwheretheyfeel"theyalonehavetheabilityto
determinehowbestomeetparentalneeds"(235).Buthowevervaluabletheexperiencesof
theseprofessionalsare,theparentwisheshouldnotbeignored.BernsteinandBartaasked-
whatareparentperceptionsof issuesinrelationtoprofessionalperceptions?Howhelpfulis
intervention?Finally,areparentsaresatisfiedwithprofessionaltreatment?Withtheanswersto
AppropriateEducationalSupportServices 7
thesequestionsinmindcomepossiblestrategiestostrengthentheroleofparentsintheirchild's
educationalprocess.WhileBernsteinandBarta's urveyresultshowedsimilarparent/teacher
perspectivesconcerningtherankingof importanceof issuesthroughoutthefourdevelopmental
stages,itwasfoundthatparentstendedtoplacemoreimportanceoncertainitemsthan
professionalsdid. Specifically,parentsplacedmoreemphasisontopicsrelatedtointerpersonal
communicationa deducationthanontechnicalcategoriessuchasaudiology,deafness,hearing
aids,andspeech.
BernsteinandBarta(1988)concludedthathecriticalneedisforprofessionalsoffering
programstoparentsandfamiliestotakeintoconsiderationspecificneedsandsituationsofthe
familiestheydealwith.An improvedsystemisneededforassessingthepracticalneedsofeach
parentatthetimetheinformationisneeded.Allowingformoreparentparticipationi towhat
will beincludedintheinterventionprogramwill leadtolessfrustrationandmoreoverall
programcompatibility.WhiletherecommendationsmadebyBernsteinandBartaseem
appropriatebasedonobservationsofeducationalsystems,theauthorwishestopointoutthe
smallsamplegroupofparentrespondentstothesurvey,withonly47questionnairesoutofthe
53receivedwereusableinthestudy.Ofthisgroup,onlysixparentslabeledthemselvesnon-
Caucasianornon-Hispanic,leavingtheauthorwonderinghowrepresentativeth sampleofthe
populationwas.
Meadow-Orlans,Mertens,Sass-Lehrer,andScott-Olson(1997)wantedtoknowhowthe
demographicchangesinAmericapresentedinthe1996AnnualSurveyhasaffectedtheexisting
roleof familieswithdeafchildrenandthesupportservicenetwork.Thesurveyaskedavariety
ofquestionsthatanticipatedamorecompleteandwell-roundedperspectiveonparents'
perceptionofsupportservices.Thegoalofthesurveywastocollectinformationontheageof
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diagnosisofhearinglossandageinterventionbegan;availableinterventionapproachesthatwere
recommendedandacceptedbyparents;levelofprogramparticipationbymothers,fathers,and
otherfamilymembersinvariouspopulationsubgroups;parentalsatisfactionwithservices
received;sourcesof supportandlevelsoffamilystress;andparents'assessmentsofchildren's
socialandcommunicativeprogress(279).Thepopulationsampleforthisstudyincludedonly
parentsofchildrenwhowere6-7yearsofagesoastoprovidehomogeneityof information
relatedtodiagnosisandavailableinterventionservices.1,147questionnairesweresento137
participatingprogramsin39states;however,only404(35%)werereturned.Theresearchers
reportedthathereturnedsurveys,howeversmallthenumber,epresenteda iversepopulation,
closelymatchingtheAnnualSurveyresultsfor1996withafewexceptions:CaliforniandTexas
weresomewhatunderrepresentedwhileUtahandMarylandweresomewhatoverrepresented.
Whiletheoverallrespondentsindicatedfavorablevaluationsof interventionprograms
andplacedteachersonthetopofa"sourcesofhelp"list,itwasalsonotedthatparentsITom
minoritygroupsandthosewithnocollegetrainingreportedthatheirchildrenshowedmore
behaviorproblemsandlesslanguageprogress,andgavemorenegativeresponsestoquestions
regardingtheimpactofdeafuessontheirfamilies(Meadow-OrlansetaI.,1997,278).Non-
Whitemothersandthosewithmixed-racemarriagesalsoevaluatedservicesmorenegatively
comparedwithWhitemothers.Non-whitemothers,especiallythosewithlowereducational
levels,reportedreceivinglesssupportITomallsources.Throughdiscussionoftheresults,
Meadow-Orlansetai.(1997)suggestedthatspecialattentionshouldbegiventominority-group
parentswithlowereducationallevelstoimprovethequalityofaccesstoservices.
KluwinandCorbett's(1998)literaturer viewshowsthevariousfactorsthatlimitthe
academicsuccessofstudentsfromdifferentsubgroupswithinAmerica.Amongthelimiting
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factorsistheeffectofraceonacademicachievement;laterdiagnosisofethnicallyand
linguisticallydiversedeafchildren;thefrequentmisplacementofthediversechildrenin
inappropriateeducationalsettings;andpooreraccesstosocialservices.Otheresearchers(e.g.
GernerdeGarcia,1995;Kluwin,1994;CohenetaI.,1990)alsoobservedthesefactorsnotedby
KluwinandCorbett(1998).Theeffectsofthesedelaysonthedeafchild'continuethroughout
his/herentireducationalcareer(e.g.Kluwin& Stinson,1993)andaffecthechild'saccessto
thegeneralcurriculum.KluwinandCorbettalsonoticedacontradictoryphenomenoninwhich
somegroupsofparentswerehighlysupportiveoftheirdeafchildbutuninvolvedwiththeir
child'sschoolprogram,sometimesignorantoftheformaleducationalprocessforwhatever
reason,whichisthendiscussedthroughoutthestudy.KluwinandCorbett'studyfocusedon
thoseparentslesslikelytorespondtousualcontactsfromtheschoolprograminorderto
determinethecharacteristicsofthisgroup,thenatureofinvolvementif notwiththeschool,and
iftherewasarelationshipbetweeni volvementornoninvolvementandthecharacteristicsofthe
parents.KluwinandCorbettalsopresentsomepotentialpproachesformeeting
parent/caretakern edsintermsof supportingthedeafchild'sacademicsuccess.
Theresearcherscarriedoutaqualitativestudyinwhichtheytargetedasamplegroupof
105parents- 41%AfricanAmerican,38%Hispanic,and21%"Other"(European,Middle
Eastern,andAsian)- throughphoneandin-personi terviews.Questionsfortheinterviews
consistedofthreecomponents:familybackground,familyresources,andparentinvolvement;all
ofwhichweredrawnfromquestionnairesusedbypreviousresearchers(Shonkoff,Hauser-Crum,
Krauss,& Upshur,1992;Dunst& Leet,1987;Welton,1981;Butler,Henderson,Gifford,&
Williams,1992)tomaintainalevelofreliabilityacrossadiversegroupofpeople,thusdrawinga
moreaccuratepictureoftheunderrepresentedgrouptheresearcherswereattemptingtostudy.
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As showninotheresearchstudiesdiscussedinthisliteraturer view,motherswere
usuallythemaincontactsduringthecourseofthestudy(e.g.GernerdeGarcia,1995;Steinberg
etaI.,1997).Throughdataanalysis,fivesubgroupsemergedfromtheoriginalsample:younger
highschooldropoutmothers;olderhighschooldropoutmothers;olderhighschoolgraduate
mothers;motherswhodidsomecollegework;andolderrespondents(Kluwin& Corbett,1998,
429).Whenanalyzingtheresultsfromtheperspectiveofthesegroups,differentbehavioral
patternsbegantoemerge:
1. YoungerdropoutmothersdidnotvisittheclassroomorparticipateintheIEP process,
butwouldreadschool-generatedmaterials;
2. Olderdropoutmothersdidnotreadschool-generatedmaterialsandhadlowdegrees
of involvementinotherways;
3. High-schooleducatedmothershowedahighdegreeof interestintheclassroomand
participatedintheIEPprocess,butbehaviorvariedinsuchawayresearcherscould
notseeacleartrend(oftendependingonsocioeconomicleveloffamily);
4. College-educatedmothersreportedparticipationi allformsofcontactwiththe
schoolprogram;and
5. SeniorcaregiversshowedpreferenceforreadingmaterialsbutclearlydislikedtheIEP
processandvisitingtheclassrooms(Kluwin& Corbett,1998,430).
Whilethesamplegroupconsistedofatleast79%parentsfromminoritygroups,thesub
groupingsrecognizedbyKluwinandCorbett(1998)couldmirrorthatofthegeneralpopulation
inAmerica,notjustlimitedtominorities.
Becauseparentperceptionsoftheirownlifesituationsvariedamongroups,Kluwinand
Corbett(1998)statethatsupportservicescannotbemadestandardforall,whichisdefinitelythe
--
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preventivemeasurebehindtheLRE principleoftheIDEA law. Theauthorsmakethreemajor
suggestionsforimprovementof supportservicesandbringingeducatorsclosertoaccomplishing
theidealgoalofstrengtheningtheroleoftheparents.Forbothgroupsofhighschooldropout
mothers,considerationneedstobemadeforastrongersocialsupportsystemtoovercome
financialandeducationallimits;considerationalsoneedstobemadetosetupcounselingin
ordertohelpparentsbetterunderstandhowtodealwiththeschoolsystem.Duetothelackof
sufficienttimeandeconomicresourcestodevotetothechild'seducationalneeds,highschool
graduateswouldbenefitfromdifferentcommunityresources,thusrecruitmentofcommunity
memberssuchasreligiousleaderscanprovidesupporttotheseparentsinsteadofsolelythrough
thesocialsupportagency.Fortheoldercaregivers,upportprogramsneedtorespecttheir
experienceandpositionwithinthecommunitywhileprovidingthecaregiverswiththe
informationtheyneedtorespondtothechild'sneeds.Table1(seeAppendix)providesa
summaryofthesubgroups,theirbehaviors,andrecommendedsupportservices.WhileKluwin
andCorbettdonotgivespecificexamplesalongsidetheirsuggestions,theysuggestamore
widespreadeffortofthecommunityoprovideducationandsupporttotheparents,uchas
recruitingcommunitymemberstoserveasacommunityresourceforparentsthatoftendonot
havethetimeormoneytofocusontheirdeafchild.Throughthese ffortscometheincreasingly
strongerrolesofparents/caregiversofdeafchildren.
WhiletheresultsandsuggestionsoftheKluwinandCorbett(1998)studyapplytoamore
generalpopulationofparentsandcaregivers,theycouldverywellapplytoparentsfromnon-
Englishspeakingfamilies,especiallyintermsofcounselingtolearnhowtodealwiththeschool
systemaswellasrecruitingcommunitymemberstoprovideanadditionalresourceoutsidethe
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schoolsystemandsocialsupportagency.Indeed,asGernerdeGarcia(1995)writesinherstudy
discussedlaterinthispaper:
By failingtoconsidertheactuallanguagedynainicsof linguisticallydiversefamilies,
schoolsmayperpetuatethelackofintegrationofthesefamiliesintotheschoolaswellas
dolittletofostercommunicationbetweendeafandhearingfamilymembers.Theschool
maylookatlinguisticallydiverseparentsonlyasneedingservicesandmaybeunableto
considerwhatheycancontribute.Suchaviewworksagainsttheempowermentof
parentsandinhibitsthemfrombecomingpartnersintheeducationoftheirchildren.(p.
246)
Thusanimprovedsupportsystemsetintoplacegivesparents,andschoolsaswell,moresupport
ineffectivelyprovidinganeducationforthechild.
Ensuringaccesstogeneralcurriculumandreforms
ThesecondIDEA goaltobeexaminedhereisaccesstogeneralcurriculumandreforms.
Barrera(1993)discussesthetendencyofeducatorstoignorelinguisticandculturaldifferencesin
theclassroomandhowthishasanegativeimpactonnon-Englishspeakingchildren.Cragoand
Eriks-Brophy(1993)discusslanguagesocializationandhowithasanimpactontherelationship
betweenprofessionals,suchasspeechtherapists,andtheparentswhodon'tspeakEnglishasa
firstlanguage.Bothresearchersshowhowmisconceptionsonthepartofprofessionalscancause
abarriertoaccesstogeneralcurriculumandreformsforthechild.
As showninotherarticlesdiscussedthroughoutthisliteraturer view(e.g.Gernerde
Garcia,1995;Blackwell& Fischgrund,1984),Barrera(1993)pointsoutthetendencyof
educatorstogivelittleattentiontothelinguisticandculturaldifferencesandtheirintegrationas
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resourcesintodailypractice.A discontinuitybetweenthecultureofthehomeandtheAmerican
culture,asreflectedbytheschool,resultsinchallengesforyoungchildren,especiallythosewith
disabilities,whoarestillintheprocessofmasteringhomeculturalvaluesandlanguage.These
disabilitiesconstraini somewaythechildren'sabilitiestoachievemasteryofthevaluesthey
aretryingtointernalize.AlsodiscussedbyBarreraistheissueoftheabsenceof culturally
responsiveandnonbiasedmaterialsthatallowthechildtorespondauthenticallytothelearning
process.ThisissuehasalsobeennotedbyotheresearcherssuchasGernerdeGarcia(1995),
Fischgrund(1984),andBlackwellandFischgrund(1984)inwhichchildrenareinappropriately
labeledormisplacedbecauseoftheirinexperiencewithschoolmaterialsandthecultural
expectationsoftheschooltowardsthechild.Withoutanadequatebridgebetweenthehome
cultureandtheschoolculture,thechildisnotgiventhetoolstosucceedintheacademic
environment.
Barrera(1993)offerskeyvariablesforeducatorstothinkaboutwhenconsideringthe
impactsofthechild'ssocioculturalcontextanddevelopingmoreappropriateinstructiontobring
thechildclosertothegeneralcurriculum.Thesekeyvariablesaffectingthechildinclude:the
child'slevelofacculturation;characteristicsofhomeandcommunityenvironments;preferred
learningandinteractivebehaviors;thechild'sandfamily'slinguisticandsociocultural
experiencesandresources;languagehistoryandusagepatterns;andthechild'slinguisticand
metalinguisticproficiency.Whileallofthesevariablesareimportantinbringingattentiontothe
issueofunderstandingracial,ethnic,andlinguisticdiversityandreducingtheamountof
inappropriateidentificationandmislabeling,wewill onlylookin-depthatthefourthvariable:the
child'sandfamily'slinguisticandsocioculturalexperiencesandresources.
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LikeGernerdeGarcia(1995),Barrera(1993)encouragesinteractionbetweeneducators
andthefamiliesinordertobetterunderstandtherelationshipofthechildwithhis/herfamilyin
thehomeenvironmentandtheactivitiesdoneathome.Thiswouldallowtheeducatortobetter
integrateclassroomactivitieswithhomeactivitiestoallowthechildtobecomemore
comfortablewithdifferentroutines.Throughtheseimprovementscomesimprovedaccesstothe
generalcurriculumandlessincidentsofmislabelingandinappropriateidentificationforthe
linguisticminoritydeafchild.
Keepinginmindtheinfluenceof linguisticdiversitymentionedbyBarrera(1993)onthe
potentialmisplacementofthedeafchildwithinappropriates rvices,welookagainatCragoand
Eriks-Brophy's(1993)descriptionofanInukmothernot"feelingright"wheninteractingwith
herdeafsonpresentsananecdotehatbetterexplainscentralconceptof languagesocialization
anditsimportancetotheassessmentandinterventionwithmulti-culturalpopulations.Language
socializationdescribestheinterdependenceofsociety'srolein languageuseandtheroleof
languageinassimilationi toaculture.Thecentralconceptof languagesocializationis
"communicativecompetence"asdefinedbyHymes(1972,ascitedinCrago& Eriks-Brophy,
1993):thesocialrulesof languageuseinaparticularsociety,determiningthediscoursestructure
ofsocialinterchanges,isjustaseffectiveasthegrammaticalrulesunderlyinglanguagestructure
thatdeterminetheformoftheseinterchanges.Thusbringingtogethertheimportanceofboth
socialrulesandlinguisticrulesindeterminingtheinteractionbetweenpeopleinaparticular
society.
Witheducationprofessionalscomingmostlyfromamainstreamiddleclass
background,comesthecommonmisunderstandingsandassumptionsaboutheproper"roleand
statusofthechild,aboutappropriateb haviorforadultsandchildren,andabouthenatureof
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communicationinterchangeswhichapplyintheculturefromwhichtheycome"(Crago& Eriks-
Brophy,1993,125).Thecombinationofassumptionsbyeducatorsandtheculturallydifferent
childproducebiasedoutcomesof languageassessment.Rememberingtheanecdoteabove,we
seethemisconceptionfthetherapist'sexpectationsthatheInukmothershouldinteractwith
herchildinaspecificwaynotacceptedinherculture,whichbelieveschildrenshouldlistenand
observetheoldersocietymembers.In thiscontext,hetherapist'ssuggestionsforplay
interactiontohelpimproveherchild'sspeechwasinappropriateandwouldnotreflector"pass
along"themother'sculturetotheson.
CragoandEriks-Brophy(1993)outlineninedimensionsforprofessionalstoconsider
wheninteracting,assessing,and/orinterveninginthechild'scommunicativeenvironment,for
thesakeofbrevityonlyfourwillbeoutlinedhere:
1. Modeofcommunicationdetermineshowmuchofthecommunicationbetweenthe
childandpeopleinhis/herenvironmentisverbalornonverbal,andhownonverbal
cuessuchassilenceandeyegazearedefined.
2. Amountoftalkdetermineshowmuchthechildrentalkinconversationsdependingon
theparticipantsandthecontext.
3. Conversationalstructuredetermineswhoinitiates,maintains,and/orendsinteractions
andattention-gettinga dturn-takingstrategiesu edbymembers.
4. Somerelevantsocialnormsdeterminetheculturalbeliefsabouthowlanguageis
learnedbyyoungchildren,whatactivitiesorusesof languageisconsideredplay,fun,
orhumorous,whataretheconventionsofmale-femalecommunication,andhowdoes
theculturedefineandview"handicapped."(126-127).
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As isindicatedintheaboveoutlinedpoints,CragoandEriks-Brophy(1993)stressthe
needforeducatorstoacknowledgetheirownlimitationsandassumptionsbasedoncultural
perceptions,fromwhichcomestheneedtodevelopcollaborativer lationshipswithparentsand
culturalrepresentatives.Theimportanceofunderstandingtheculturalandlinguisticrelationship
betweenthedeafchildandhis/herfamilyplaysacriticalroleinremovingassumptionsonthe
partoftheeducators.It istheopinionofthereviewerasafutureeducator,throughtheuseofthe
suggestionsmadeabove,educatorswill becomemoreawareofwaystointegratevaryingcultural
patternsintotheeducationalprogramandassessmentofthechild.
Givingattentiontodiversitytopreventinappropriateidentificationandmislabeling
ThethirdIDEA goaldiscussedinthisreviewistoavoidinappropriateidentificationand
mislabelingbygivingattentiontodiversity.Whilethistopichasbecomethecentralthemeof
theentirereviewanddiscussedthroughothergoals,it istheopinionofthereviewertoexplore
thisgoalinisolationmorein-depth.
Labelingethnicgroupsunderoneumbrellaterm- "Asian,""Black,""Hispanic"- failsto
showthediversitywithineachgroup.Peopleclassifiedas"Hispanics"varyinsocioculturalnd
evenlinguisticbackgrounds,fromcountrytocountrywithinthewesternhemisphere.These
countriesvaryinculture,politicalsystem,andeveninthedialectofSpanishused.Howcanwe
defineservicestoaidthesefamiliesif wefailtounderstandtheindividualdifferencesofeach
culturalgroup?Yacobacci-Tam(1987)stressestheneedforprofessionalstotakeintoaccount
thechild'sspokenlanguage/dialectathome,thesignlanguage(if any)usedathome,andthe
child'sknowledgeofEnglishandASL inordertoproperlyevaluatetheabilitiesofaminority
deafchild.Thelevelofacculturationintothemainstreamcultureisalsoimportant,ascultural
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attitudesaffectperceptionsonissuesurroundingdeafnessandtheappropriatenessof upport
services.WhileBlackwellandFischgrund(1984),Barrera(1993),andCragoandEriks-Brophy
(1993)discusstheoverallissuesofethnic,linguistic,andracialdiversity,studiesbyGernerde
Garcia(1995),Steinbergetal.(1997),andWathum-OcamaandRose(2002)presentin-depth
studiesoffamiliesbelongingtodifferentethnicgroups(specificallyHispanicandAsian)and
theirrelationshipswiththedeafchildren.Themesthatariseinreviewingthesefourstudiesas
wellasthroughoutthisreview,include:consideringneedsofparentsincludingeducational
counselingandsupport;supportingthechild'slinguisticandsocioculturalneedsinschool;and
facingstereotypesheldbyeducatorsegardingspecificgroupsdifferentfromtheirown.
BlackwellandFischgrund'sarticle(1984)centersontheimpactofculturaldifferenceson
therelationshipbetweenthechild,family,andschool.AccordingtotheresearchbyBlackwell
andFischgrund,childrenareaffectedbyculturaldifferencesinthreeways:theetiologyoftheir
deafness,theageof identification,andhoweffectivearlyinterventionservicesaddresstheir
needs.Childrenfromdifferentculturalbackgroundsmaybecomedeafordifferentreasons:for
example,geographicallyspecificepidemicsmaycausepost-lingualhearinglosswithdifferent
effectsthatmightleadtoadditionalhandicaps,allofwhichmayleadtotheneedofdifferent
formsofeducationalsupportsuchaswheelchairaccessorenlargedprintforthosewithvision
difficulty.Lateridentificationofchildrenfromnon-Englishspeakinghomestendstobeaffected
bysuchvariablesaslivingenvironment(ruraVurban),parentageandeducationlevel,aswellas
availabilityofmedicalservices.
Availabilityofforeignlanguageinterpretersalsohasanimpactonthesuccessof
interventionservicesforfamilies.Lateroninthissection,Wathum-OcamaandRose(2002)
discusstheeffectofawarenessofculturalneedsbyinterpretersandeducationalprogramsonthe
----
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successof interventionservices.Oneexampleofawarenessofculturalneedsgivenby
BlackwellandFischgrund(1984)is inthecaseofHispanicparentsneedingtopersonallyinteract
withthepersoninterveningonthebehalfoftheirchildwhobecomestheircentralreferencepoint
foranythingrelatedtotheirchild'sneeds.Therefore,havinganinterpreteractasan
intermediarybetweeneducatorsandparentsmayresultin lackofcompatibilityoparentneeds.
Asstatedbyotheresearchersmentionedearlierinthispaper,isthetendencyofprofessionalsto
becomefrustratedwithfamiliesduetolackofunderstandingbyparentsintheirroleinthe
interventionprocess.
BlackwellandFischgrund(1984)stresstheimportanceofprofessionals'understanding
ofthechild'sfamiliesinthecontextofhistory,society,andcultureintheassessmentof he
child'seducationalneeds.Thesecontextsinfluencethechild'slanguageacquisitionprocessin
additiontothechild'ssocialunderstandingandconduct.Theculturalresponsesof familiesto
theircurrentsituations(livingintheUS,attitudestowardsEnglish,aswellastheirviewson
deafness)influencethesuccessofparenttrainingactivities.A successfuleducationalprogramis
abletounderstandandutilizethestrengthsofthefamilysuchasfamilystructure,religiousbelief
system,communitysupportsystem,andculturalvaluesystem.
BlackwellandFischgrund(1984)separatedtheimpactoftheculturaldifferences
betweentheschoolandthechildintothreecategories:thechild/parentresponsetothedemands
ofschool,theprogram'schoiceof languages,andtheimplementationfabilingual/bicultural
programinaschoolforthedeaf.Thelastcategorywill bediscussedinmoredetailfurtheronin
thepaperduetoitsimpactonnon-Englishspeakingfamilies.Inthefirstcategory,demandsof
schoolonthechildandparentincludeconventionallearningbehaviors,regularattendance,
homework,parentinvolvement,andIEPprocess- allofwhichmaybeunfamiliartoachildand
- -- ----
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hislherparentswhohaveneverbeenexposedtoaU.S.schoolenvironmentbefore(e.g.Barrera,
1993).Thesecondcategoryconcernstheprogram'schoiceoflanguages,whichhasitsbasisin
thehistoricalcontextofdeafprogramsbeingdesignedfortheeffectsofhearingimpairmenton
languagel arning,notfortheeffectsofadifferenthomelanguageonthecompetencyskillinthe
schoolanguage(Fischgrund,1984).Becausethechildmightalreadybeexposedtosomeform
ofthehomelanguage,thereneedstobeacleardistinctionbetweenEnglishasasecondlanguage
(ESL)activitiesandlanguageactivitiesusedtodeveloptheEnglishlanguageincongenitally
deafstudentsfromEnglish-speakinghomes,inordertobettermakethetransitionfromthehome
languageandtheschoolanguage.
Inaschoolforthedeafthathasbeendesignedtosupportlanguageacquisitionhindered
byhearingimpairment,bilingualsupportbringsitsownissues.BlackwellandFischgrund
(1984)showhoweducatorsuntrainedinbilingualeducationmayrespondtoanolderstudent
fromanon-Englishspeakinghomethathasneverbeforeattendedschool;theeducatorsmay
respondinamannerwhichreflectstheirmisunderstandingofthelanguageacquisitionprocess,
thenatureofbilingualism,andtheroleofcultureinthelearningprocessandcurriculum.
BlackwellandFischgrundthenpresentthesamesituationfromthepointofviewofexperienced
bilingualeducators.Theseexperienceducatorsshowedamorecompleteunderstandingofthe
socioculturalfactorsdiscussedsofarinthisstudy(seeTable2inAppendixA) andwerebetter
equippedtopresentamorebalancedandappropriateviewtowardcurriculumplanning.A
commonmisconceptionrepeatedinthiscomparisonisdiscouragementofuseofthehome
languagewill leadtothechild'sperceptionofhislherfamilyandcultureasdifferentandinferior
fromtheschoolculturebasedonthemainstreamAmericanculture(supportedbyFischgrund,
1984;GernerdeGarcia,1995).However,bilingualeducatorsinthiscomparisoncontinueto
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emphasizetheuseofthehomelanguageasaknowledgebaseonwhichthechildlearnsthe
schoolanguage(suchasEnglishorASL/English).
As theresultofthemisunderstandingofsocioculturalfactorsdiscussedinthearticle,
childrenfromnon-Englishspeakinghomesareoftenmisplacedinprogramsthatdonotreflect
thechild'struelearningpotential.Inordertobuffersuchissuesurroundingbilingualdeaf
children,it issuggestedthatcurriculumplanningforstudentswhoenterschoolatershould
includehigh-interestcontent(asopposedtoutilizingonlyinformationthestudentalready
knows);representewmaterialinwaysthatallowstudentso"establishsimplesyntactic
grammarutilizingbasicsemanticrelationships"(Blackwell& Fischgrund,1984,164);introduce
complexgrammargraduallyintoanexpandingconceptualframework;anduseamixtureof
experiencesthatcombinehandson(enactive),illustrative(iconic),andlinguistic(symbolic)
strategies.
GernerdeGarcia(1995)noticedashortageofethnographicstudiesthatlookedat
Hispanicdeafchildrenintheirhomeenvironmentandfamilycommunities,andcarriedoutsuch
astudyofthreefamilieswithdeafchildren.Thestudywasanattemptto"betterunderstandthe
socioculturalenvironmentsofSpanish-speakinghomeswithdeafchildrenand,bydoingso,
expandourunderstandingofdeafchildrenfromlinguisticallydiversefamilies"(224).The
diversebackgroundsofthesethreefamiliesallowedtheresearchertogetabetteroverallviewof
thevariousfactorsthatcanaffectaHispanicfamilywithdeafchildren- theonlysharedvariable
wasthefactthechildrenattendedthesameschoolforthedeaf.IntheAlvarezfamily,theoldest
sonwashardofhearing,andhisfamilydidnotusesignlanguageinthehome(hetaughthis
siblingsignswhenasked);themotherdidnotfeelitwasnecessarytolearnsignlanguageto
communicatewithhersonsincehewasabletospeakandunderstandSpanish,atrendthatwas
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alsonotedbySteinbergetal.(1997)intheirstudyofHispanicfamiliesinPhiladelphiatobe
discussedfurtherinthispaper.Thesecondfamily,theBlancofamily,hadtwoolderdaughters
andayoungersonwhowasdeaf;themotheralreadyknewPuertoRicansignlanguage,which
shelearnedfromadeafsisterandgrandfather.IntheCastillofamily,theyoungestchildofthree
children,agirl,wasprofoundlydeafrommeningitis;beforemovingtotheUnitedStates,the
daughterattendedanoralschoolforthedeafinSantoDomingo,thecapitalcityofthe
DominicanRepublic.
GernerdeGarcia(1995)collectedataonthesefamiliesthroughinterviews,fieldnotes,
participant-observation,andvideotapingofthefamiliesathome.Itwasimportantforthe
purposeofthisprojectostudyfamilycommunicationinthehomeenvironmentofthedeafchild
surroundedbyfamilymembersinordertogetabetterpictureofthedynamicsofcommunication
inthevaryingtrilingual(Spanish,English,andASL) environment.
WhileGernerdeGarcia's(1995)studyonlylookedatthreefamilieswithdifferent
profilesandthusshouldnotbeusedtoovergeneralizeaboutHispanicdeafchildrenandtheir
families,thestudydoesprovideauniqueinsightintosomeofthesocioculturalfactorsthataffect
familyinteractionandcommunicationwiththedeafchild.Forexample,intheAlvarezfamily,
astheeldestinhisfamily,thehardofhearingsonwasexpectedtoassumetheroleofinterpreter
forhisSpanish-speakingmother.Themotherwouldnotadmithersonhadahearinglossand
thathishearinglossaffectedhislanguageaccessinanyway.Furthermore,despitehisweak
Spanish,thesonassumedtheroleofteacherforhisyoungersiblingsinSpanishandinEnglish.
In theBlancofamily,theson,thistimetheyoungestofhisfamily,wasaccommodatedforin
everywayincludingtheuseofsignlanguageandvisualattention-gettingstrategies,exceptinthe
factthatnooneinterpretedforhimduringfamilyinteractions.Hisoldersistersconstantly
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interpretedEnglishintoSpanishforthemother,asbefittedtheoldestchild'sresponsibility,but
noonefacilitatedcommunicationforthedeafsonduringtheseinteractions.
OthersocioculturalfactorsincludethestrugglefortheCastillofamilytolearnEnglishin
ordertosurviveintheUS- theyusedamixtureofSpanishandEnglishinthehome,andinthe
struggletolearnEnglish,theydidnotdeemit importanttolearnsignlanguagetomeetheneeds
ofthedeafdaughter.DespitethefactshelearnedSpanishatanoraldeafschoolinthe
DominicanRepublic,heracademicprogramattheschoolforthedeafintheUSdidnot
accommodateforheruniquelinguisticapabilitiesandencouragemultilingualcapabilities.Asa
result,thedaughterfeltthatsignlanguagewasnotasimportantaslearningtospeakEnglishand
thatSpanish(herfirstlanguage)neededtobesacrificedinordertomasterhernewlanguage
(English).
WhileGernerdeGarcia(1995)stressestheimportanceofnotovergeneralizingthe
resultsofherstudytoapplytoallSpanish-speakingfamilies,shedoesstresstheimportanceof
educatorstakingintoaccountdifferentfactorswhenassessingtheneedsofanon-English
speakingdeafchild.Shesuggestsschoolsmust:
. Includetheinputof linguisticallydiverseparentsregardingtheroletheywill assume
intheschoolsothatparentscanbecomepartnersintheirdeafchild'seducation.
. Providesupportforimmigrantfamiliesthatrecognizeseveryone'sneedsalongwith
thedeafchildintheiradjustmenttothenewculturesandlanguages;thisincludes
providinginterpreters/translatorswhoarereadilyaccessibletoparents.
. Recognizeandvalidatewhatthefamilydoesduringtheirinteractionwiththedeaf
childandattempttoworkwith(insteadofagainst)hosecurrentfamilydynamics.
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. ProvideopportunitiestointeractwithDeafadultmodelsthatsharetheethnic,
linguisticand/orculturalexperienceswiththefamilythroughworkshopsetc.
. Considerthefamilyasasystemduringattemptsogetinformationabouthedeaf
child'slanguageandbehaviorathome.
. RecognizetheimportanceofEnglishliteracyforeveryone,notjustthedeafchild;
encouragefamiliestoviewclosed-captionedt levisiontoimproveEnglishliteracy.
. Providesignlanguageclassesinthehomelanguageandconsiderotherapproaches
forfosteringeffectivecommunicationwiththechild.
. Encourageparentstosetuppeersupportgroupsbasedonsharedlinguisticand
culturalexperiences.
Keepingthesetipsinmind,pragmaticexamplesofhowthesetipscanbeappliedinreal
lifeschoolswouldbebeneficialforemphasizingGernerdeGarcia's(1995)points,especially
withthefocusofsomeschoolsforthedeafonthedevelopmentofASL andEnglishina
bilingualenvironment.Considerationmustbegiventomultilingualndmulticultural
environmentsthatsupportall languageswhileaccomplishingtheoverallschoolandstategoals.
LikeGernerdeGarcia(1995),Steinberg,Davila,Collazo,Loew,& Fischgrund,(1997)
notedthatqualitativer searchintoHispanicfamiliesandtheirperceptionshadnotbeen
examinedindepth.Steinbergetal.wereinterestedintheculturalperceptions,attitudes,and
beliefsaboutdeafnessinHispanicfamilies:theseareasof informationareoftenoverlookedby
professionalsworkingwithfamiliesinthisethnicgroup,whichcomprisesthemajorityof
minoritygroupsinAmerica.Theresearchersconductedsemi-structuredinterviewsinorderto
gainbetterinsightintotheHispanicpopulation'sperceptionsandbeliefsaboutdeafnessby
exploringtheexperiencesandresponsesofHispanicfamiliesindiscoveringandadjustingtoa
-- -
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child'shearingloss.TheninePuertoRicanfamiliesinterviewedhadchildrenenrolledatthe
PennsylvaniaSchoolfortheDeaf,adayprograminPhiladelphia.Whilethemotherwasthe
principalinformantinallinterviews,twofathers,twograndmothers,andoneauntalsoprovided
information.InterviewswereconductedorallythroughaSpanish-speakingterpreterwithsix
familiesandinEnglishwiththreefamilies.
SixoftheninefamiliesinterviewedbySteinbergetal.(1997)referredtoGodin
explainingwhytheirownchildwasdeaf.Mostfamiliesinthestudyviewed eafuesspositively
orneutrallyratherthanasapunishment,egatingtheprevalentviewinHispaniculturethat
childrenwerebornwithdisabilitiesbecausetheirparentsweresinners(GernerdeGarcia,1995).
Somewereskepticalabouthemedicalexplanationftheetiologyofthechild'sdeafuess.
Sevenoutoftheninemothersfeltgriefattimeofdiagnosis,omeexplainedthathesefeelings
describedtheirinitialreactionsbutthatheyhad"learnedtodealwith"theirchildren'sdeafuess.
Mothersreportedbeingresponsibleforattendingtotheneedsofthedeafchild.Sevenofthe
ninefamiliesreportedmakingnodistinctionsbetweenthedeafchildandtheotherchildreninthe
family.Noneoftheparentsreportedreceivinghelpfromtheextendedfamilywiththeirdeaf
children.
In regardtocommunityperceptionsofthedeafchildren,parentsdescribedtoSteinberget
al.(1997)situationsinwhichthechildseemedtohavelosthisorherindividualidentityinthe
community.An exampleofthislossofindividualidentitywasthepracticeofreferringtothe
childwithoutusinghisorhername,causingparentstofeelthathechild'sownidentitybecame
secondarytothedisability.MothersreportedthatheHispanicindividualstheyencountered
viewed eafHispanichildrenwithpity.Familymembersinterviewedalsoconveyedsentiments
ofpitythroughthelanguagetheyusedtorefertothechild.Sixoftheninefamiliesinterviewed
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attachedthediminutive-ito(masculine)or-ita(feminine)whenreferringtothedeafchild:
sordito,pobrecito(littledeafone,poorlittleone)(211).
SteinbergetaI.(1997)reportedwhatseemedlikecontradictoryperceptionswithinthe
familiesofcommunicationwiththedeafchild.Eightoftheninefamiliesreportedthat
communicationwiththeirdeafchildrendidnotpresentaproblem;fourrespondentsreportedthat
theirdeafchildrenwereabletounderstandspokenlanguage,bothEnglishandSpanish.While
fouroftheninefamiliesreportedthathechildcouldspeakwithoutdifficulty,someparentsdid
acknowledgecommunicationdifficulties.Eachofthreemotherspontaneouslyreportedthather
deafchildexperiencedbehavioralproblems,whichsheattributedtothefactthathechildcould
notsuccessfullycommunicatewiththefamily(alsosupportedbyMeadow-OrlansetaI.,1997).
Inadditiontospeech,all familiesmentionedtheuseofsignlanguageeventhoughmostfamilies
admittedtohavelittleknowledgeofsigns.
ManyofthefamiliesinterviewedbySteinbergetaI.(1997)werehighlysatisfiedwiththe
servicesavailablefortheirdeafsonordaughter,whichresultedinthepermanents ayintheU.S.
formostofthefamiliesdespiteadesiretogohome.Thefreehealth-relatedservicesprovided
forthedeafchildwerealsodeterminingfactorsinkeepingthefamiliesfrommovingbackto
PuertoRico.DespitelowconfidenceofsomeofthefamiliesintheirEnglishskills,noneofthe
familiesreportedifficultyinaccessingmedicalservicesonthemainlandforadeafsonor
daughter.
ImplicationsoftheSteinbergetaI.(1997)studyshowsthatcommunityeducationand
sensitivitytrainingshouldbecomponentsofprogramsthatservetheHispanicdeafcommunity,
andthatincreasedawarenessofculturalneedsandconcernsi necessarytoimprovetheservices
forHispanicdeafchildrenandtheirfamilies.Wehaveseentheseimplicationsreflectedby
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variousresearchersthroughoutthisreview:KluwinandCorbett's(1998)emphasison
communitysupport,GernerdeGarcia's(1995)emphasisonculturalandlinguisticunderstanding
onthepartofeducators,andBlackwellandFischgrund's(1984)emphasisonremoving
professionals'stereotypesregardingbilingualeducation.
Theresearchers(SteinbergetaI.,1997)acknowledgedtheneedtoreplicatethestudy
withavarietyofotherHispanicpopulationstodetermineif perceptionswerestandardwithinthe
broaderHispanicommunity,orif thesamplegroupfromPuertoRicointhisstudywasunique
inthatrespect.Itwasalsonotedthatherewasnoopportunityodeterminewhethertheroleof
Godcuringthedeafchildwouldhaveaneffectonthefamily'sacquisitionof signlanguageskills
anddeterminationtoaccessothervitalinformation.
Theauthorofthisreviewwondersabouthegeneralizabilityofthesamplegroupinthe
Steinbergetal.(1997)studybecauseliteratureshowsthathefamilyisconsideredthemost
importantaspectofHispaniclife;however,inthisstudy,noneoftheparticipantsreported
relianceontheirextendedfamilyforsupportfortheirdeafchild.Theimportantquestioni
responsetothisfactis if thechild'sdeafnessresultedinthis"estrangement"fromtheextended
familynetwork.AnotheraspectnotexaminedintheSteinbergetai.studyisbestsummedby
Wolbers(2002)inwhichshediscussesthetrendofHispanicparentstoreportanoverallfeeling
ofsatisfactionwiththespecialeducationprogramandentrustedtheschooltomakedecisions
aboutheirchild'seducation.Thecontradictionisthat"schoolsoftenstrivetobuildparent
relationsthatencompassjointdecisionmaking"(45)whichconflictswithHispanicparentbeliefs
intheroleofeducatorstobefullyresponsiblefortheirchild'seducation.
Wathum-OcamaandRose(2002)wantedtoinvestigateheattitudes,perceptions,and
feelingsofparentsintheHmongethnicgroupaboutdeafnessandtheirchild'seducational
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process.Asanimpoverishedgroupstrugglingwithacculturation,theHmong(fromthe
SoutheastAsiancountryofLaos)parentshavebeenfoundtovalueeducationfortheirchildren
despitelackofeducationthemselves,howevertheydidnotknowhowtogetinvolvedwiththeir
child'seducationandneededsupportfromtheschool.Throughsemi-structuredinterviewsof
sevenHmongfamilieswithdeafchildrenattendingpublicschoolin St.Paul,Minnesota,thedeaf
childrenthemselves,andtheirteachers,fivecategoriesofdatawerefound:
1) Parentresponsetohearingloss;
2) Generalparentperspectivesoneducation;
3) Parentknowledgeoftheirchild'seducationalprogramandparentrights;
4) Parentsatisfactionwithchild'sprogram;and
5) Parentperceptionsontheirinvolvementwiththeschoolandparticipationi their
child'seducation.
Throughanalysisofresponsestoquestionsinthefirstcategory,itwasreportedthat
almostalltheparents,aftertheinitialgriefovertheirchild'shearingloss,cametohavepositive
andopenrelationshipswiththeirdeafchild,involvingtheminfamilyactivities.Whilethe
parentsreportedtheydidnothaveaproblemwiththeirchildusingamplification,alltheteachers
reportedthatheparentsdidnotenforceorsupporttheuseofamplification.Thestudents
themselvesstatedembarrassmenttowardstheirhearinglossanddidnotwanttobeseenwearing
anyformofamplification;theyonlyworehearingaidsorFM systemsinschoolbecausetheir
teachersaskedthemto(Wathum-Ocama& Rose,2002).
Regardingparentperspectivesoneducation(categorytwo),theinterviewsshowedthat
theHmongparentsvaluededucationforimprovingthelivesoftheirchildren,andemphasized
English-languagelit racyskills.TheHmongparents"equatededucationwithfuture
-
AppropriateEducationalSupportServices 28
independenceandjobopportunities"(Wathum-Ocama& Rose,2002,47).Parentsdidnotreport
havingspecificeducationalgoals,whichwasacknowledgedbyteachersthatreportedtheparents
didnottalkaboutspecificgoalsrelatedtotheIEP. Teachersnotedthatparentshadthetendency
totalkaboutgenerallifegoalssuchasasuccessfulfuture,havingabetterlife,andbeingableto
liveindependently.Theresearchersalsonotedthatdespitetheemphasisoneducationto
improvequalityof life,theparentsdidnotexpecttheirdeafchildtosucceedaswellastheir
hearingsiblingsbecauseoftheirhearingloss.Whiletheparentsfelttheyhaveanimportantrole
intheirchild'slearningprocess,theysaidtheylackthebasicknowledgetosupporttheir
children.
Regardingparentalknowledgeoftheirchild'seducationalprogramandparentrights
(categorythree),theinterviewsrevealedtheparents'lackofunderstandingoftheUnitedStates
educationsystemaswellasspecialeducation.Parentsfeltthatspecialeducationwas"extra
help"theirchildneeded,theydidn'tunderstandthatspecialeducationwasalegalrightunderthe
IDEA. TheparentsalsoconfusedIEP meetingswithparent-teacherconferences,andrelied
heavilyontheteacherstoformanyopinionaboutheirchild'sacademicability.Noneofthe
parentseemedtohavespecificknowledgeaboutheirchild'sprogress(Wathum-Ocama&
Rose,2002).
Regardingparentalsatisfactionwiththeirchild'seducationalprogram(categoryfour),
theinterviewsshowedgeneralsatisfactiononthepartoftheparentsintheirchild'seducational
program,anddidnotfeelchangeswereneeded.Parentsfeltthatheschoolenvironmentwas
supportiveandcomfortablewhentheyattendedschoolevents.ThedeafHmongstudents
reportedthesameattitudeaboutheschool,thatheyweretreatedwellbyteachers.However,
theparentswereunanimousintheirfeelingsaboutheuselessnessofwrittencommunication,
-- - -
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senthomefromschool.ThewrittencommunicationwasalwaysinEnglish,nevertranslatedin
Hmong,alanguageinwhichalltheparentswerefunctionallyliterate.Whiletheparentswere
happywithaccommodationstheschoolsmadeforthem,theymentionedthatheir"inabilityto
communicateimmediatelyanddirectlywitheducatorswasaproblem"(Wathum-Ocama& Rose,
2002,48).Theyweredissatisfiedwiththeskillofsomeoftheinterpreters;theyfeltthathe
interpretersknewsolittleaboutwhattheyweretranslatingandthat"littleunderstandingwas
conveyedofthespecialeducationissuesbeingdiscussed"(48).Theseperspectivesregarding
interpretershavebeenreflectedbyBlackwellandFischgrund(1984)anddiscussedpreviouslyin
thisreview.
Regardingthelastcategory(five)ofparents'perceptionsoftheirowninvolvementwith
theschoolandtheirchild'seducation,parentsagreedunanimouslytheimportanceandvalueof
participationi theirchild'seducation.Parentsalsostatedtheywantedtobeinvolvedmoreand
participateasmuchastheycould,butthebiggestbarriertoachievingalloftheabovewastheir
lackofknowledgeandskillsingeneralacademicareasaswellasnotbeingskilledinEnglish.
Noneoftheparentsvolunteeredatschoolorcalledtheschooldirectly- whencontactwiththe
schoolwasrequired,theyreliedoninterpreters.Becauseoftheirinabilitytoreadandwrite
English,theparentswerenotabletoparticipatewiththeirchilddirectlywithhomework,
howevermostoftheparentsinthestudyenlistedrelativestohelptheirchildrenwithhomework.
Parentsalsoreportedthatheirlackofknowledgeandskillspreventedthemfromparticipating
directlyinschoolactivities.
Wathum-OcamaandRose(2002)concludetheirstudybystatingtheneedforeducators
tohelpHmongparentsunderstandspecialeducationsothatheycanfollowthroughtheirolesin
theirchild'seducationalprogress.Thispointisemphasizedagainbythefactthatmostofthe
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parentsinthestudyreportedidnotunderstandtheirrights- noonehadeducatedthemabout
theserightsdespitethecontinualexposuretoparentrightsduringmeetings,attachedtoIEPs.
Wathum-OcamaandRoseconcludedthatheparentrightswerediscussedorrecordedina
languagenotaccessiblebyparentswithlimitedknowledgeandunderstandingoftheEnglish
language,letalonethelanguageusedin legalisticEnglishwhichishardenoughformostpeople
tounderstand.WhileWathum-OcamaandRosestresstheimportanceoftheroleofeducatorsin
helpingtheparents,it istheviewofthereviewerthateducatorshaveenoughontheirhandswith
differentstudentsontheirIEP caseload.Thereviewerwondersaboutcommunityresources
availabletothisgroupofHmongparentssuchaspeergroupsoranadvocacycenter.
Encouragingnon-adversarialconflictresolution
InherinterpretationftheIDEA andhowit appliestodeafstudents,Johnson(2000)
explainstheprincipleofproceduralsafeguardsa therightoftheparenttobeinvolvedwiththe
IEP process,whetheritbeasasupportiveparticipantoftheIEP assuggestedbyeducators,oras
aparentwhodoesnotagreewitheducators'goalsfortheirchild.Simplyput,theIDEA gives
parentstherighttodueprocessinsituationswhentheydonotagreewitheducatorsegarding
theirchild'sIEP. TheIDEA allowsforallocationoffundstoprovideparentswithfreelegal
costsduringtheprocessofappealingtheeducators'decisionfortheirdeafchild.However,the
IDEA encouragesu eofmediationandimpartialhearingsbeforegoingtocourtasawayof
encouragingon-adversarialconflictresolution.AccordingtoEmerton(2003),mediationand
impartialhearingsoffermoreinformalsettingsinwhichinformationisexchangedandpartiesare
givenencouragementtoshapetheirownagreementsresultingincooperativeproblemsolving
andamorepositiveresultforallpartiesinvolved.However,thequestionofeducatingthe
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parentsaboutheirrightsandabouthelegalprocessbeforetheyevenarriveatthispointisan
importantone.
AswehaveseeninWathum-OcamaandRose's(2002)study,educatorsmaydoallthey
cantomeetheneedsoftheparentsasdefinedbytheIDEA,butonethinglackingisproviding
theinitialeducationtotheparentsabouthecomplicatedlegalprocessoftheU.S.educational
system,especiallythelegalramificationsoftheIDEA. IntheWathum-OcamaandRosestudy,
Hmongparentsthoughtthatspecialeducationwasmerely"extrahelp"liketutoring,insteadofa
legalrightdefinedbytheIDEA; IEPmeetingswereconsideredtobeparent-teacherconferences
insteadofthemoreformalmeetingsasrequiredtoseteducationalgoalsforthedeafchild.
Johnson(2000)writesthatnoticesgiventoparentsregardingparentalprocedural
safeguardightsmust"provideafullexplanationofthe(proceduralsafeguards)providedby
IDEA anditsImplementingRegulations.However,onceparentsreceivenotice,itbecomestheir
burdentomakesurethatheyunderstandit." Thisiswhereweseethebreakdownofthe
connectionbetweenparentsandeducatorsintheWathum-OcamaandRose(2002)study.In
othersituations,it iseasytoseewherebreakdownsmayoccur:educatorsandadministratorsmay
nottakeresponsibilityoensureparentunderstandingoftheIDEA procedures,andparentsmay
feelintimidatedbytheprofessionalsbecausetheyfeellimitedbytheirEnglishskillsandintheir
understandingofthelegalproceduressurroundingIDEA (e.g.Grant,1993).Theresultisthe
tendencyofparentstoshrugoffallresponsibilityoftheirchild'seducationalprocesstothe
educatorswhounderstandmoreaboutheIDEA process;inturn,theeducatorsbecomefrustrated
withtheparentsbecauseoftheirseeminglyapatheticattitudetowardsinvolvementwiththeir
child'seducation.
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Meadow-OrlansandSass-Lehrer(1995)alsodiscusshowdifferencesinculturalvalues
caninfluencerelationshipswithprofessionalsupportteams.Forexample,theydiscusshow
languageandcommunicationstylesare"deeplyembeddedinculturalcontexts,andviews
regardingacceptablecommunicativeinteractionsbetweenparentandchildmayvaryfromfamily
tofamily"(p325).Theperceivedrolesandbehaviorsofadultsandchildrenandthe"natureof
thecommunicationinterchange"(Crago& Eriks-Brophy,1993)mayalsocauseconflictbetween
professionalsandparents.Yacobacci-Tam(1987)goesasfarastolabelethnocentrismahuge
probleminU.S.education.Thevariousresearchersreviewedinthisstudyhaveallemphasized
theneedforunderstandingcultural/linguisticdiversity,whileonlyfewhavesuggestedthat
parentsthemselvesneedtolearnhowtocopewiththeeducationalsystem(e.g.Kluwin&
Corbett,1998;Wathum-Ocama& Rose,2002).
Anotherimportantbarrierfornon-Englishspeakingparentspreventingunderstandingof
theIDEA processisthelanguagebarrierthataffectsimmediateactiononthepartofboththe
parentsandeducators.If parentsdonothaveaninitialrelationshipwiththeschoolorparent
advocate,theparentsmaynotfeelinclinedtoattendmeetingsortocommunicatewiththe
school.Forparentswhoworkmorethanonejoborhavehugefamilyresponsibilities,spending
thetimetoinitiatecontactwiththeschoolmaynotbeworththetimeandeffort.
UnderstandingthelegalimplicationsoftheIDEA/IEPprocessrequirestimeandpatience
inordertointerpretthecomplexlegalwordingofthelaw,twothingsthatmaynotbeavailable
toparentswhohavelimitedtimeandfinancialresources.Theywantsomeonewhounderstands
thelegalprocesstoexplaintothemaboutheprocessinregardtomeetingtheirchild's
educationalneeds.In thisrespect,any"interpretation"ofthelawandresultingprocessmustbe
regardedwarily:simplyconvertingthelegalprocessinto"simplelanguage"mayresultinthe
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leavingoutof importantinformationoranincorrectinterpretationfthematerialbecausethe
middlepersonmaydeemit"tooconfusing"fortheparents.Ideally,interpretationshouldbe
madeclearforeachindividualsetofparentsasopposedto"onesizefitsall"explanations.
However,thisindividualizedapproachrequirestime,resources,andmoney;allofwhich
accordingtoEmerton(2003),maybeidealandwishedfor,but"thesearedifficultimes"(8).
Summary/Conclusions
In summary,thisreviewhassoughttoexaminefourofthegoalssetupbytheIDEA
(strengtheningtheroleofparents,ensuringaccess,attentiontodiversity,andnon-adversarial
conflictresolution)throughexaminationfresearchstudiesonnon-Englishspeakingfamilies
(e.g.GernerdeGarcia,1995;SteinbergetaI.,1997;Wathum-Ocama& Rose,2002)inaddition
toneedsofparentsingeneral(e.g.BernsteinandBarta,1993;Kluwin& Corbett,1998).From
thereview,itbecomesapparenttherearethreemajorgroupsthatplayanimportantrole,either
directlyorindirectly,intheprocessofprovidinganappropriateeducationforthechild:parents,
parentadvocates/supportgroups,andprofessionals.
In theconclusionoftheirstudy,Wathum-OcamaandRose(2002)madethefollowing
statement:"Parentswhoareknowledgeableaboutheirchild'sdisability,educationalprogress,
andspecialeducationservicesarelikelytobeproactive"(50).However,parentsarenotalonein
thisendeavor:parentadvocates/supportgroupsplayanimportantroleinprovidingparentswith
theeducationandcounselingnecessaryinachievinganactiveroleintheirchild'seducational
process.Therolesofparentadvocatesandparentgroupsmayneedtoexpandtoprovidenearly
full-timesupportintermsof legalhelp,educationalcounseling,andpeersupportgroupstoallow
parentsmoreinvolvementwiththeirchild'seducationalprocess.Advocacygroupsalsofoster
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accesstocommunityresourcesforbothparentsandprofessionals,especiallyinaschoolwhose
staffpopulationmaynotreflecthestudentpopulation.Of interesttothisrevieweristhe
determinationfstrategiesthatwill effectivelymeethelinguisticandsocioculturalneedsofthe
childintheclassroominadditiontopreventingprofessionals'stereotypesandmisconceptions
aboutnon-Englishspeakingfamiliesthatmayaffecthechild'seducationalprocess.It is
essentialtoprovideresourcesforteachersandteachert ainingprogramsthatprepareteachersfor
exceptionaldiversityintheclassroomrangingfromnon-Englishspeakingimmigrantsodeaf
childrenwithdifferinglearningneeds(visualasopposedtoaural),whichmayalsobeprovided
bycommunitygroups.
TherealityofequalaccessforallchildrenintheUnitedStateshasyettocatchupwith
theidealexpectationsoftheimplementedlaws.Aswehaveseenthroughoutthereview,ideal
expectationshavebeenestablishedthroughtheIDEA anditsgoals,butindividualculturesof
professionalsandparentsaffecthowthesegoalsarecarriedoutorperhapsnotcarriedoutatall.
However,withtheoutliningof severalthemesamongdifferentgroupsinvolvedwiththedeaf
child'seducationalprocess,thesuggestionsmadeinthisreviewopensthedoorforfuture
investigationsoftheissuesraisedinthisreview.Othersuggestionsinthisreviewalsomaybe
aimedtowardseducationalprogramsinensuringthatparentneedsaremetintheircommunity,
especiallyfornon-Englishspeakingfamilies.
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Appendix
Table1:Responsesof educatorsinexperiencedin bilingualeducationcomparedtoresponsesof experiencedbilingualeducators.
(AdaptedfromBlackwell& Fischgrund,1984)
Questionsfrom theInexperienced Responsesfrom theExperienced
1.Whatarethereasonablexpectationsfor achildwho
has"nolanguage"?
2.Wouldtheacquisitionoftwolanguagesbedifficult,
especiallyfordeafchildrenwhohaveahardenough
timelearningonelanguage?
3.Shouldn'teffortsbefocusedonteachingthechild
Englishanddiscouragingthehomelanguage?
4.ParentshouldbeencouragedtospeakonlyEnglish
totheirchild;thehomelanguagewillonlyconfuse
thechildandhindertheacquisitionofEnglish.
Childrenwithno formaleducationmayappeartohave"no language"butfurther
assessmentin thechild'shomelanguagemayrevealdifferentlinguisticstrategies
thechildusesdependingonculturalmannerisms;thereforethechilddoeshave
somedegreeof competencein theirhomelanguage.\
The involvementof asecondlanguagedoesnotmakethelanguageprocessmore
difficult- bilingualismis asnaturalaphenomenonasmonolingualism.
"Theattempttodiscouragethechild'suseof[thehomelanguage]will onlycause
negativefeelingsandmostlikelywillworktothechild'sdisadvantageinthe
acquisitionofEnglish"(160).2
ParentswithlimitedEnglishknowledgecouldleadtohesitationtousethelanguage
andwouldnotpresentaproperlanguagemodelforthechild."It isnotthepresence
ofasecondlanguagethatconfusesdeafchildrenbutrathertheirlackofawareness
thatwolanguagesareinvolvedintheirlivesandtheirnotknowingwhena
particularlanguageisbeingorshouldbeused"(160).
5.EducatorsshouldbeginbyworkingontheEnglish
vocabularyforthingsalreadyfamiliartothechild.
Contentalreadyfamiliartothechildmightpreventnewlearningfromhappening-
byintroducingunfamiliarvocabularyalongwiththefamiliar(toprovidea
knowledgebase),thechildismotivatedtocategorizeandsymbolizetheunfamiliar
throughcomparisonandcontrast.
6.A programfor olderchildrenwithno formal
languageshouldcontainonlyaminimumof
academicstopreparechildforvocationaltraining,
whichincludesa life-skillscomponent.
Decidingto takethisapproachin all situationshastheappearanceof warehousing-
"placingthestudentin theprogramnotbecauseit is thebestchoicebutbecauseno
othercurricularapproachis available"(161)evenin thecaseof achildwiththe
abilitytohandleamuchwiderrangeof subjectmatter.
\&2SeealsoGernerdeGarcia,1995;Fischgrund,1984.
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Table2: Subgroupsof underrepresentedgroups,theirbehavioralpatterns,andsuggestedinterventions.
(AdaptedfromKluwinandCorbett,1998)
Subroup BehavioralPattern Suested Intervention
Youngerhighschooldropoutmothers Did notvisitclassroomorparticipatein IEP Providesocialsupportsystemto overcome
process;readschool-generatedmaterials educationalandfinanciallimits,and
counselingforparentstobetterunderstand
howtodealwiththeschoolsystem
Olderhighschooldropoutmothers Did notreadschool-generatedmaterials;low Sameasthatforyoungerhighschooldropouts
degreesof involvementin otherways
Olderhighschoolgraduatemothers Highdegreeof interestin theclassroomand Recruitingcommunitymembers(e.g.religious
participatedin IEP processbutlacked leaders)toserveascommunityresourcesfor
sufficienttimeor additionaleconomicsupport parentslackingsufficienttimeor additional
todevotetochild'sneeds economicsupportodevotetochild'sneeds
Motherswhodidcollegework Participatedin all formsof contactwiththe
schoolprogram
Olderrespondents PreferredreadingmaterialsbutdislikedIEP Implementationof programsthatrespect
processandvisitingclassrooms seniors'experienceandpositionin the
communitywhileprovidingthenew
informationtheyneedtorespondtothechild's
needs,suchaspeergroupssetupwithinthe
schoolorcommunity
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March14,2003
DearDr.Stinson:
I amenclosingathesisproposalentitled,"TheParadoxofProvidingAppropriateSupport
ServicesforNon-EnglishSpeakingFamilieswithDeafChildren:A LiteratureReview."
I wishtoinformyouandanyonelseonthethesisapprovalcommittee,thathisis
consideredmy"PlanB" forthethesis.WhenI submittedmyprojectproposalin
December,theinitialplanwasformetoperformaresearchstudy(ontheabovetopic)
duringmystudentteachingplacementa UniversityHighSchoolinIrvine,California.
Duringmyeight-weekexperienceatUniversityHighSchool,thesurveyandproposal
hadbeenpresentedtotheadministratorsfthecentralOrangeCountyoffice,and
approved.However,itwasalsosuggestedtomebytheadministratorsthatI havethe
surveytranslatedintoSpanishasmostoftheparentsinmysamplewereofHispanic
origin.It wasalsosuggestedtomeforthebestinterestofgettingacompleteand
representativesamplethatI meetwithsomeparentsface-to-facewithaSpanish-language
interpreterduetothefactthatsomeparentsareilliterate,evenintheirnativelanguageof
Spanish.
Unfortunately,duetotimeconstraintsandameagerstudentbudget,I wasunabletodo
theabovesuggestions.I feltthathisresearchstudywouldbemoreeffective,andthe
resultsofmoreinterest,whenmoreresources(includingtimeandtranslationservices)
wereavailabletodoso.Thisliteraturereviewis intendedasanin-depthviewofthis
topicwithafocusonthevoicesofthe"non-representative"samples- immigrantor
ethnicparentsofdeafchildren.Thisreviewisalsointendedasaspringboardforalarge-
scaleresearchstudyinthefuture.
Pleasekeepinmindwhilereadingmythesisproposalthatithasbeencomposedina
shortperiodoftimesincethechangeofplans.I havefollowedtheguidelinesforwriting
aliteraturer viewascloselyaspossiblewhilekeepinginmindthathisisalsoa
proposal;asthiskindofworktakesmoretimethanI hadinordertomeethedeadline,
thisisapureroughdraftandisnotfinelyhonedintoasmoothlywrittenthesis.
Thanksagainandpleasecontactmeif youhaveanyquestionsorconcerns.
Regards,
~~KateGroves
kmg1225@rit.edu
cc:GregEmerton,advisor
--- - --- - - -
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Abstract
Introductionto Topic:
TheUnitedStates'educationalsystemwassetupasaunifiedforcebythe
nationalgovernmentwiththegoalofcreatinghomogenousstandardsamongdifferent
groupsofpeople:richandpoor,workingclassandchildrenofacademics,fourth
generationAmericansandrecentlyarrivedimmigrants.Indeed,intheU.S.Constitution,
theFirstAmendmentcallsforthefreedomofspeech,andasMeiklejohn(1965)soaptly
putsit,"theprimarypurposeoftheFirstAmendmentis,then,thatallthecitizenshall,so
faraspossible,understandtheissueswhichbearuponourcommonlife. Thatiswhyno
idea,noopinion,nodoubt,nobelief,nocounterbelief,norelevantinformationmaybe
keptfromthem"(ascitedinSiegel,2002,p259).ThecollectiveAmericanbeliefinthe
U.S.Constitutionasaguidelinebywhichallcitizenshouldlivebyhasbeenintegrated
intocoreeducationalgoals:toprovideguidanceinthedevelopmentofanindividual's
well-beingandidentity,equalityofopportunityforallstudentsolearnandachieve,and
providingthechildwiththetoolstoacquiretheskills,knowledgeandunderstanding;all
ofwhichqualitieswill cometogetherandmoldthechildintoafunctioningmemberof
thecollectivesociety.WithoutheFirstAmendmentamongotherConstitutionalrights
bestoweduponus,theU.S.wouldhaveamoredifficultimecreatingmorehomogenized
standardsbywhichweeducateourchildrenandmoldthemintomembersofdemocratic
America.
Undertheseauspices,pecialneedschildreneedconsiderablymorehelpinand
outoftheclassroominordertoachievequalaccesstoeducationasanon-specialneeds
child,asdeemednecessarybyourConstitutionalright.Supportserviceshavebeen
2
presentedasawayofprovidingsuchequalaccessfordeafstudentsintothe
"mainstream"educationalsystem;howevertheconundrumofthestudentfromanon-
Englishspeakingfamilyliesinprovidingservicesinanappropriatewaytothefamilyas
wellasthechild.
Changesindemographiccharacteristicsofthegeneralpopulationhaveoccurred
inthepastfewyears,withapopulationi creaseof immigrants.However,theincreasing
numberof foreign-bornchildreninpublicschoolsisdisproportionatelyreflectedinthe
increasinglynumberofnon-nativechildrenindeafprograms(SchildrothandHotto,
1993),possiblyduetotheeconomicdisadvantagewhich"placesthematgreaterriskfor
repeatedmiddle-earinfectionsandpoormedicalcare"(Cohen,Fischgrund,& Redding,
1990).Withtheincreasingnumberof foreign-bornpeoplesettlingonU.S.soil,comesthe
proportionatelyincreasingnumberofforeign-bornchildrenenteringtheeducational
system.Whatarisesisthequestionofcompatibilityofexistingsocialservices,as
pertainingtoeducationalneeds,withtheneedsandconcernsofthisuniquegroupof
people.Withoutclearunderstandingofculturalimplicationsondifferentgroups'
perceptionsofdeafuessandwhatisneededforadeafchild,theU.S.educationalsystem
will notbeabletoprovideasequalanaccesstothatparticulardeafchildasopposedtoa
deafourthgenerationAmericanchildborntocollege-educatedparents.
JustificationandImplicationsof thisReview:
Researchinthisareahasbeenlimitedinmanywaysbytheindividualfocusesof
researchers,andsomefocusesarelackinginattention,suchasperceptionsofparents
belongtospecificethnicandlanguagegroupswithinAmericansociety.Thisliterature
3
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reviewisabroadoverviewofthetopicofsupportservicesandhowdifferentsociological
aspectsaffectperceptionsandthusaffectheeffectivenessof supportservicesforgroups
ofpeoplenotpartofthe"mainstream."Thein-depthlookatthetopicwill serveasa
precursortoafuturelarge-scaler searchstudythatwill attempttoanswermanyofthe
questionspresentedinthepaper.
Asateacherofthedeaf,I haveworkedwithstudentswhocomeITomnon-English
speakingfamilies,whoseparentsareimmigrantsoftenunabletospeakEnglishorwithout
astrongformaleducation.By law,thedeafchildhasateamofsupportserviceproviders,
ofwhichtheparentsareapart.However,theseparentswerenotasinvolvedwiththeir
child'seducationasotherparentspartiallyduetothefacttheydon'tspeakEnglish
fluentlyenoughtointeractwiththesupportstaff,andalsodueinparttothefactthat
manyoftheseparentshavedifferentculturalbeliefsinregardstoraisingtheirchildwho
happenstobedeaf.Unfortunatelytheethnicdiversityoftheprofessionalsinthefieldof
deafeducationis limitedtotheCaucasiangroup,whichmayormaynotunderstandthe
culturalneedsandperceptionsoftheethnicallydifferentimmigrants,aswellasnot
understandingtheimplicationsof suchculturalneeds/perceptionsthedeafchild.
Oneparent'scommentinasurveyconductedbyGregory,etal(2001)noted,"the
deafchildneedsthesupportoftheirfamily.Theavailabilityof informationtoparents
andcarersotheycanhelpisessential"(p64).Withthefailuretocommunicatewiththe
parentsorunderstandparentculture,howcanthechildbegiventhetoolssameasachild
borninAmericatouppermiddle-classandcollege-educatedparents?TheMeadow-
Orlans,etal(1997)studyrevealedresultsinasurveyinwhich"parentsofminority
groupsandthosewithnocollegetrainingreportedthatheirchildrenshowedmore
4
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behaviorproblemsandlesslanguageprogress,andgavemorenegativeresponsesto
questionsregardingtheimpactofdeafnessontheirfamilies"(p278).Howcanweas
educatorsofthedeafaswellasthosethatcareaboutdeafissues,helpevenoutthe
playingfieldforsuchagrowingnumberofstudentsandfamiliesinthistimeinAmerican
history?
Thesis
Whatis theParadox?
AlthoughtheeducationalsystemoftheUnitedStateshasbeendesignedwiththe
aimofincludingeverychild,therearemanychildrenthatareoftenexcludedfromthe
systembecauseoftheinabilitytodetermineaplacement(appropriates rvices)forthat
child.Amongthose"excluded"includechildrenfromafastgrowingminorityofrecently
arrivedimmigrants.Theparadoxpresentsitselfinthefactthat,asanationof
immigrants,theUnitedStateshasstruggledwiththeissueofprovidingappropriate
educationandservicestothechildrenofnewlyarrivedimmigrantsbelongingtonon-
Westerncultures.
DifferingdemographicsoftheU.S.populationis leadingtochangingneedsfor
appropriates rvicesforparentsofdeafchildrenanddifferentperceptionsforsuchfactors
thatinfluencetheeducationaldecisionmakingprocess;whetherornotmychildshalluse
speechorsign,whetherornotmychildwill usecochlearimplants,andmostimportantly,
whetherornotmychildshouldbeintegratedintoregulareducationclassroomsorif my
childshouldbeenrolledinaschoolforthedeaf.
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In theBabbidgeReport(1967),HomerBabbidgewrote,"Oureffortsheretoforein
thefieldofeducationofthedeafhasbeenunfortunatelyoutsidethemainstreamof
Americanlife"(ascitedinRose,2002,p217).Thisstatementstillholdstruetoday:
approximately90%ofalldeafchildrenareborntohearingparentswhoaremembersof
thatmainstreamAmericansocietyBabbidgementionsinhisreport.Toaddtothisfact
arethechangingdemographiccharacteristicsofthegeneralpopulationtodayshowing
increasingnumbersof immigrantfamilies,affectingnotonlytheoverallstudent
populationfromnon-Englishspeakinghomes,butalsothestudentpopulationofdeaf
childrencomingfromnon-Englishspeakinghomes.A surveycarriedoutbyMeadow-
Orlans,etal(1997),foundthat"parentsfromminoritygroupsandthosewithnocollege
training... gavemorenegativeresponsestoquestionsregardingtheimpactofdeafness
ontheirfamilies.Thissuggestshatprogrampersonnelmayneedtoincreasetheir
interventioneffortsforthesesubgroupsofspecialeducationconsumers"(p1).
Insuchasmallfieldoutsideofthemainstream,howdoyouproduceservicesthat
adequatelymeetheneedsofthisdiversegroupofAmericanparentsandchildren?What
istheparentalperceptionofwhatisnecessaryinthedecision-makingprocessof
educationalplacementsfortheirdeafchild?AccordingtoastudyperformedbyKluwin
andCorbett(1998),itwasfoundthatparentswithenoughdemographicdifferencessuch
aseducationalndeconomicallevelstendtoreportdifferentperceptionsoftheirown
situations.Thiswouldalsoholdtrueforparentswithdifferentculturalbackgrounds.If
weunderstandbetterwhatparentsfeelandthinkaboutissuesimportantinthe
educationaldecision-makingprocess,theimplicationsarewidespread:improvedsupport
servicesmatchingcloselywithparentexpectations,moreeffectiveparent-
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teacher/administratorcommunication,a doverall,amoreeffectiveducationalsystem
forthedeafchild.
Meadow-OrlansandSass-Lehrer(1995)discusshowdifferencesincultural
valuescaninfluencerelationshipswithprofessionalsupportteams.Forexample,they
discusshowintensivequestioningandvisitsbyastrangertothehomeofanimmigrant
maybeconsideredrude(Barrera,1993,ascitedinMeadow-OrlansandSass-Lehrer,
1995).Theyalsodiscusshowlanguageandcommunicationstylesare"deeplyembedded
inculturalcontexts,andviewsregardingacceptablecommunicativeinteractionsbetween
parentandchildmayvaryfromfamilytofamily"(p325).Perceivedrolesandbehaviors
ofadultsandchildrenandthe"natureofthecommunicationinterchange"(Crago&
Eriks-Brophy,1993,ascitedinMeadow-OrlansandSass-Lehrer,1995)mayalsocause
conflictbetweenprofessionalsandparents.
Thehighestnumberofnegativecommentsforacategoryarerecordedfor
attitudestowardsdeafnessinschoolsandsociety,whichincorporatedall
thematerialrelatingtonegativeattitudesin societytowardsdeafpeople
includingdeafawarenessandthesmallnumberof referenceswereceived
toa 'medicalmodel'of deafuess.Interestingly,thesecondhighestfigure
for negativecommentsappearsfor thecategorywhichrefersto low
expectationsof deafpupils. Thus,boththenegativeattitudesheldby
schoolandsocietyasawholeandlowexpectationsweredeemedtobea
majorobstacletothesuccessofdeafchildren.(Gregory,etaI,2001)
Major IdeasandThemestobeConsidered:
"It is,ofcourse,possibletoarguethathisisnotarepresentativesample...the
processcouldexcludethosewithpoorerliteracyskills."(GregoryetaI,2001)Asmany
quantitativestudiesarecomprisedofsurveysconductedtoreceivearepresentative
sampleofthesocietyasawhole,notenoughqualitativestudiesarebeingconductedto
attempttogetafeelfortherepresentativevoicesofthosenotoftenapartofthe
7
representativesample,suchastheimmigrantparentsorparentswhomaybefunctionally
illiterate?Thenon-representativepeopleareapartofthegroupwhosevoiceisnecessary
forunderstandinghowtoimprovesupportservicesfortheirdeafchildren.
Whatareparentperceptions,andhowdotheypertaintothetopicofsupport
services?Parentperceptionsincludeperceptionsofqualityofsupportservices,
communicationwithchild,childwishes/needs,culturalperceptionofdeafness,and
educationalgoals.Withoutsatisfactionoftheparents,thekeytothedeafchild'ssuccess,
theframeworkprovidedforthedeafchildwillbemissingastrongfoundationwithwhich
tosucceedaslearners.
Studieshaveshowndifferentviewpointsregardingperceptionsofthequalityof
supportservicesaswellashowextensivetheservicesarefortheparentsofthedeafchild
(GregoryetaI,2001;KluwinandCorbett,1998).
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